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Van Brunt Street 1n the Red Hook Bection ovaroolin 15 shabby

ED118265

and gray 1n the Thursday morning drizzle. The outside of number ho2
looks Just as dilap}dated_es its neighbors. But the 1nterior is a
collage of bright colors and gay homemade decorations, and it rings
with the constructive noise of children at play. This is the home
\\“of the Red Hook “Family bay Care~Training Program. a
,Red Hook's Family Dey-Care program is part of the Agency for
Child Development's publicly-funded day care and child deyelopment
serviees‘\\Uhder the direction of Commissioner Betti S. Whaley,
ACD's group da} care, Head Start ana family day care programs enroll
53,000 chi%?ren in New Yorh City. Each program is designed to meet
the specific.needs of both children and families, and each local
center is SponSOred by a communiity group such as a settlement house,
church or organization of concerned citizens. Red gpk's Sponeor,

the Welfare Recipients Action Group, Inc., got thi ’program off the
ground in the fall of 1971.

é;(; Family day care, the least well-known of ACD's three programs,
<;:> brings together Q_maximum of six children, 1ncluding the provider

mother's own, in a private, licensed ‘home, and is particularly

er in a one-to-one situation

beneficial to the child who does be

than in a group setting. The ‘ldren range in ege from 2 months to

N\

I@ years, and they are ca d for from eight 1n the morning until six
providers—-who call themselves Teacher

wd
"emphasis they: place on developlng the fu;l

at night. There are 18

. Mothers because of t
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Dr. Mariann Winick, a professor of early chiidhood educqtion at

potential of the children in their homes--serving-8000 children in

the five boroughs of «New York City, most of whom come from

poverty-levgl homes. As the name of the program infers, family day.

care embraces more than children: the;relationships that develop °
'between provider mothers and the mothers-of theychildren they serﬁe
i1s a-valuable result in a city in which approximately 70% of the
children enrolled come'from‘single-parent homes and in which\the
extended- family has just about disappeared. For Career Mothers
(those who use the service) the provider if often a substitute '
mother-sister-grandmother-cousin-aunt ' .

"In my experierce the kind of woman who enters family day caré
dirfers from,the kind of person who goes into group day care," sayg"
o
Lehman College, who directed an experimental projeet funded by the
Red Hook center (see p.12). "Uhlike the -group day caré classroom
teacher, who has a degree in early childhood education, the family
day care mother relies on a tremendous 'feel' for child care and, if
she has her own children, a good deal of experience as well."

The original’ proposal for funds to implement this téeining
program was submitted to the Department of Health, ‘Education and
Welfarf in 1970 by Fran Carter, then Director of Family Day Care at
ACD, and Mary Jackson, who 1is the present Director.

't

Patrick Kenny, Administrative Director of the Red Hook training

program, and Doris Marshall, its Educational Director, are committed
to a course of action designed to develop these innate skills of the

paraprofessional day care provider to the highest‘degree; Their
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_preschool experience.

.
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program has proven that if enough support is made available to family

- day care providers throug‘ sophisticated training programs and:

1ndiviéual attention on an on-going basis, the developmental aspect

of family day care can provide children a rich and rewarding v
. ? .

S

The Training | "4
All!newly-licensed provider mothers in Red Hook are required to

attend a comprehensive four-week training course. In workshops and

’ I
rap sessions; with films, trips; video tapes, role,playing and
N :
classroon observation, the providers cover every aspect of child care

and developmentL;including heaI¥h, nutrition and the constructive

use of play as an avenue to.learning.

Tod%y'q.workshop concerns nutrition. IMW is being held in the
living room of Red'ﬁook' model apartment" on the seconq floor. Ten
women and one man--Red Hook's &nly provider father to date--form the
class. ‘' To understqnd the importance of nutrition edupation to a progranm
which Berves a poverty—level population, one must realize that
providers do not reéceive realigtic reimpgprsement for their food
expenses.' Reports ahow that the\cost of”feeding a child in the family
day@care program\in New York City exceeds by one-fifth the actual

amount received by the provider each month. To Pprepare nutrftious

,and varied meals with this financial limitation requires special

hmwdmw. . - . N
Like all of the teaching staff at Red Hook, Susan Frigand is an

4
experienced professijonal. She guides the response of her students
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whose enthusiasm bglfes.their géneral lack of higher education, with

. insight and care. She rarely corrects what they say, suggesting
y ‘ o
instead alterﬁgtives to their ideas, new ways for them Qo interpret
their‘experiences with or obsefbatiéns of children. An lmpressive .

quantity of books, charts and pamphlets relevant to child nutrition iB

evident in the c¢ assroom. o ’ ‘ '
.' 4 AS \ ~

- The discussion turmms to discipline, a é¢ontroversial topic,“and

the exchange between the'providers grows animased. iéome speekniﬁ ) .
fevor of strict punishment as a meansbof enforcing obedience, oihers:
complain that nothing they do matters because the misbehaving child .
éoes home to parents who eéither do noé care or do not know hoﬁ\té )
discipline the child. Someone suggests’the possibility of withho}dihg

food as a disciplinary action, and at this point Ms.'Frigand 1nterveneg
'to remLpd them forcefully thatcmeof'ﬂecar;anal rules of ehild %are-
and good nutrition 1is never‘tb\use fooa\gs punishment. The students
take the reminder to heart and before lqdh the direction of the

discussion has changed the providers remember those 4nstances in .

their own experiences where patience and per§everance pald off. This .

R

1s perhaps the most interesting aspect of this classroqm: ¢§$ degree .
to which the students share their knowledge and éxperiences,“mﬁtually
profitiné from e4ph'other's past successes and mistakes.

 This enthusiasm may be in part atifibuted‘to the\proyidere'ldeep
motivation to learn--a motivation that goes eeyond thelr desire to
provide a better all-round environment for the children in their care.
Accégii;:\fg Dr. Winick, this motdivation consists of these women being
considered profeésional for the firs} time in theif lives. The

1 ! 1‘
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_ tiles are: smudged and covered with graffitti; the mail boxes bear no

. . b N
.children are happily at play. Juanita, 2%, 1s busy delivering wooden

B . -5- ‘.,.
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training they receive at Red quk may be the first’ step on a road
.

that leads them’ to® full utilization of their talents and the
fulfilment of their potential as working women. . -

i . ,
t LY f . =]

A' Provider Home -

-

The best p;ace to see thesresults of the Red Hoog Family Day
Care Training Pnpgram is, of course, in the family day care home.

Like man; of the women who have completed the training course, .
Mrs. Aida Gonzaiez lives in the Red Hook Houses. This 1s one of the
oldest urbah renewal projects in the city, and time and neglect have
taken their toll.»the.haliway of the buiiding is dim and.gray; the

names and several have- been pried open{

Mrs. Gonzalez' apartment, by contrast,vis clean, quiet and
tastefully furnished. She is a ycung, pretty woman who was born in
Puerto Rico. She(has four family day catre children in addition to
her owm six-month old son: two preschoolers, now in’h?r home, and two
older children she ﬁicks’up after the school day is cver The children'3
mothers, all Jf whom are emploxed will call for them between 5:45

and 6:15 PM when Mrs. Gonzalez' husband returns from work.

A.Before discgesing her Red Hook training she checks to make sure the

P

1
bottles from a miniature milk ¥ruck to make-believe homea, while § ]
~ ¢ {/
Walter, ;ust past four, erects a complex structure from building blocks.

New toys 11ké these as well as books and paper and paints are delivered
and replaced by Red Hook Educational Atdes on their bi-weekly visits to

all homes in the program. Aldes are frequently former providers;

; )
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all ;eceiﬂeyjﬁecial, intense training in all aspects of child

deveiopment. Mrs. Gonzalez-relies upon her Aide for‘shbport, %l
coﬁnse}ing and information,about whag's going on in the cemmunity CN
that he; children can benefit from. JThere is a deep rapport .
between the two women, who- have become close friends. >

Mrs. Gonzalez' ideas about child rearing are well-defined. She
believes in discipline, but discipline tempered with love and »
vunderstanding.a She feels that, in the past, she erred on the side
of strictness. ‘ . i

"One of the most important things I learned from my tfaining;"

) | she said, "is to listen to the children, to find out who they really
are and to t;eet them es individuals. It made me more flexible."

This. change of attitude has helped her with a problem she had
with her ten-year olds; Maria and Karen, to éive one example. Maria's
teacher reported that she was having iculty keepidg up‘with her
class; Karen, on the other hand, was doing e;tremely well, Both
children suffered from the comparison. How, Mrs. Goqialez~woddered,
could she devote hore attention to Maria without neglecting/Ka?en? In
one training semihar she had, by ohbserving videotapestof children of
various ages at play, learned that no'two children react to any%hing
in exactly the ssme way. One tapeﬁ inch showed interaction between
an.}xberienced'pnovidef agd two el;venéyear old boys, one agressive

» and the other withdrawn, gave her en idea. Byacapitalizing on Karen's
desire for independence and her wish to help with the youngef‘children,

' Mrs. Gonzalez discovered that she could spend more time with Maria.

With Maria's mother she then devised a plaﬁﬁwhereby Maria, who 1s the

|
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) '1oungest'of five siblings, did her homework under Mrs. Gonzalezf
' supervision and consequently had more time to,spend(with hqr T
mother in the evenings, when her older brothers and sisters were _ -
doing their homework. Mrs. Gonzalez believes she accomplighed
vsomething important° "I'm proud of the ‘fact thgt Maria's reading’ ’
levei has risen. She really enjoys school now. But I‘learned )
something, too: I know more about these;cnildren's individual - /f
‘needs. " , - | ‘} S,

She is also grateful.for the practical information she ‘;
garnered from the nutrition workshop on how-go stretch herufood |
'budget‘and-prepare more interesting meals. "I also know that when
the children are counting out napkins and spoons they are learning_
at the same time that they are helpihg me, " she said .

The workshops on budgeting, meal-planning, constructive play,
behavioreand discipline were valuaﬁ}e but the component that
stands out in her mind ig‘the sharing of ideas, attitu es and

b approaches to child care with other Teacher Mothers. .In this way,

Mrs'. Gonzalez says, she developed a sense of’profes‘ionalism:

"I have always loved children, but now I think’I know how to
make that love play an important role in their lives. I'm not sure

“u

you can learn to‘love a child but I am sure that you can learn a

new kind of patience, or understanding. Children are Just like -

adults in lots of ways, I mean, they are individual people. They
{ : : .
have their own way of looking at things. My job is to help them

help themselves."
/




' pﬁgtnt from leaving’the home. Mrs. Dash is trying to overcome this

Z8-

I

. _What Agout the Parents?-:

Training for provider mothers .has proven so successful that
Red Hook has made workshops available to user mothers as well.

"Basically, the parent workshops cover the‘same subjects as the -
workshops for newly—licensed mothers,* says Yvonne Dash, the Career
Parent Teacheriwith the Red Hook program. "Child development concepts,
relationships between provider mothers and parents, health issues and
meal planning are among the'topics discussed;"'Red Hook has developed
written guidelines to be used in discussions of lectures by;
registered nurses, licensed teachers and family day care staff.

Parent training 1s a difficult- task, because working mothers
and fathers find 1t hard to attend classroom meetings in the

evenings, and babysitting cosm;prohibit even the most enthusiasticy

problem by freeing Red Hook parent activity funds to pay for

babysitters.

~

The response of those parents who have attended the workshops

- 18 eqthusiastic. Mrs. Mary Barnes has a son who has been in Red

Hook kamily day care homes for over two years.
"It used to be that when I got home from work I was Just too
tired to ‘pay. attgntion to what Jimmy said. The workshops have

‘showed me how' important it is to 1isten to my kids, and.they've <

taught me how to listen. Like, ‘one night Jimmy asked me ‘Where babies
come frbm, and I was too ashamed to tell him. And the next night,

.he told mel A friend of his, he explained the whole thing. I was

even more ashamed 6£en.i But now it's different: I went tolthe
workshob on Sex Education, and I think I'11 do better with other

Y
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‘questions. Now I spend a few'minutes with my proVider mothér
every day to find out what Jimmy's done that day, so I can talk
to .him about it later. I'm learning that children have hang ups
Just like adults, and that we can talk about them together.f‘/

For Matilda Rivera, "another user mother;enrolled in the
training program, her relationship with her provider is especially
important, a relationship the workshop has helped her-to develop.

"My provider mother is just wonderful " she says. '"She's my
friend, like. she 8 my sister. My children have been with her >‘
four years now, and she!'8 like a member of the family.

What the workshop have taught. her is the kind of questionsvto
ask to find out about‘her childrent's activities, progress and
problems during the day.'nShe ?as‘also'learned games and other
activities she can do with her children and her provider to

- .

encourage the children}s development, particularly in those areas
where they need help. | il

Yvonne Dash'sums it up:

"Our training sessions help the user\mothers and fathers
'understand’the whys and how of what is happening to their children,
and the ways they can help with their chilqéf growth. Equally |
important is the way they strengthen ties between users and \
. providers of the service, in ways which work for the benefit of all
the children‘in the program."

The Bilingual Aspect
As a large percentage of the population it serves is

Spanish-speaking, Red Hook Training Center places great importance

'on bilingual/bicultural education. Asxthe only fully bilingual

- /
\
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teacher at‘hed’Hook» Manuel Rosell is in great demand. 'Most ‘ .
teaching*materials used here are not auailable«in Spanish" neither(

| are educational'films Fortunatelx, the center ‘has its own ot

‘ videotaping‘equipment and Mr. Rosell is an expert in its use. For

.his classes with provider mothers he films various aspects of child ,
care ranging from indoor\play to meal p eparation to field trips with.

n’children, and then he records th\ of dialogue—-one in English

and the other in Spanish with each reflecting different cultural

aspects of thé action £1lmed in ways which support the cultural

heritage of the audience. This 1is not easy to achieve.

_ "Po be effective, a good bilingual program must be bicultural J////

as well " Mr. Rosell explains. ‘"It is not enodgh simply. to translate

o

from English to‘gpanish. He elaborates on the dglth of these

_differences: "TaRe the sense of play. Most of o Spanish= eaking
‘families are from Puerto Rico, where a child's experience is vistly //1
different than in the United States. Here, play is more ‘'soph ‘ticated\\
by that I mean that both the games and the equipme t,for them is much
more complex, In Puerto Rican villages ard usually what the
child finds, & branch from a:tree, a string of cans tied together,
things of that nature. What compensateS'for this e great
freedom of md@emept--there is no automobile tra;fiif‘t::\iid; can run
' and play without fear and without inhibitions, Here, just the -
opposite is true: the play materials are well-made, professional
but the children. have much less freedom, either‘because there are
dangers outdoors or becduse they aieincramped apartments. The .
learning experiences are similarly different Puerto Rigcan &amilies

. . ' ’ Vo~

p
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have trouble adjusting to American life styles, so I begin by .
_'translating the American experience in terms that relate to 1lif:

as Puerto Ricans know it." - , . .3\
His goal 1s _consistent with that of the family day care

, training P;@E{s:;in general :* to teach Puerto Ricansto adapt to

their new cult environment while still preserving thelr own
identity. Mr. Rosell says: |
"It is necessary to preserve that ethnic identity in %@. .
arénts if the child is to grow up and retain that identity, to

have a sense of who he is, to have dignity and a knowledge of his.

own worth," | ’ _ R "

College Credit for Providers . .
On another floor at 402 Van Brunt Street a course of a very

different nature is in progress. It 1s being offered by'Pace

'-Uhiversity toaselect group of highly motivated family day care

provider mothers ?Er/credit toward Pace's Bachelor of Professional
Studies degree in Teaching. T ” s //‘—\i\,
The Bachelor of Professional Studies.(BPS)proéram 1s ‘the fruit of a
relatively new concept in adult education centered around’ the.value of
the student's "life experience," 1.e.,time logged in Jobs or .
VOlunteer work ih one of the areas in which the\degree is awarded-- i
Busine the Performing Arts, Community Development Health Serv%ces,
and Teaching. It is a concept rapidly gaining favor in adult education
departmentsof colleges and universities across the c¢ountry. The
years of experience of these Veteran Red Hook family day care provider

mothers translate here into college credits in early childhood

122
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-" The class 1s being led by Professor Rita Cieciuch of Pace,

B - Today's*material is called the Reading Attainment Sys?tem, ang it is
being used because it is the readihg progranm in use at P.S. 15, the

S local School attended by the school-age children in theseaprovider \

" mothers' care’ (they bring the children with them to the center, and .
they are looked after by teaching staff in a ground floor classroom)
P.S. 15, in fact has loaned a number of books and“reading materials, '
including graded readers, pronunciation guides, skill cards %nd .
comprehension tests, to Red Hook for use in this course.

Professor Cieciueh is proud of her students, several of whom i

)

are on the Dean's lis@ at Pace. : # ’

L4

"

- "They. are no ordinary stddents, she says. "Their experience

in the world gives them a kind of,maturity and understanding .
S undergraduates usually'lack Fofg%hese a lot of the problems I talk
about in class are only textbook-~examples, but fof'the provider -
mothers they are very concrete day-to- day e eriences'which they have
already had to deal with." ' | ——
Classes in the Bachelor of Professional Studies program are
scheguled to accomodate the hours o(\working adults. Pace has
taken this one sthp ‘farther by extending its physical resottrce o
_the community itself. rfsf*« . )
1 "I've ‘gone to classes in the city, too,' saysjone;provider
-mother. "I ve tried 1t both ways and I,;ike this better. ‘First of all,
“4it's easier: Idon't have to'travel so far and I canbbring-my day care

. . , , ¢
' children to the center. Secondly, I know these women, the other

4 A
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.\ students.” Knoying-each-other well, we work better together. -Third,
L4 ) ’

..s. we haye more resources here, e;;rything the community has to offer." .

<

P S. lB'has given them the opportunity of visiting the school and
sitting in oﬁ'classes where the Readihg Attainment System is in use.

<

C
\g\f c . According to Pace University's Dr. Dagny Blanchard Director- of
/fthe;B?S ﬁkogram in(Early Childhood Education, Pace would 1like to -

J

take advantage of what the last year haspmoven' that with broad-based
’

training, paraprofessionals.sregfully competent to deliver quality

services to children. This, in turn, has led the Pace faculty to - )
_contemplateﬁa revised BP$ program specifically tailored to the needsM
of family day’ care providers. The funding future of Red Hook 1s the
problem,gas no one kno;s'when:the necessary funds to pay for the
providers' tuition will be avallable again.
« ‘ ~ Outreach = ;‘ | ‘ ‘“ .
| ACD is keenly aware of the need for professional supportto the
paraprofessional providers of family day care. servicef. -In order
effectivelywto deliver this service it has\hired an average of one
"7\ licensed early childhood education teacher for every 45 to 50 family
‘ day care homes in the City of New York. All of‘theSehoutreach v
p _teachers have been or will be trained through the facilities of
Red Hook'!s training laboratories.
o . One such outreach teacher is Alige Andlemahf who eonducts
classeg for- providers at three group day care cgnters whose facilities
“are available to family day ca.re.s At a recent training session at the

Wake-Eden Day Care Center in the Bronx, she led fifteen providers

'L
.

through an experimental human development training model based on a

S

[
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modlfied Eriksqr-Piaget life-stages model in terms readily understood
by all. The results of the training are impfessive. «Mrs. Geraldine

Summerélhas been & provider for three years. - Her insights ;pto

2 .

child rearing are keen and perceptive and her experience es a
provider has convinced her that a natﬁfal %gve of children can be’

¢

developed into a professiqnalicareer qyts;de the home. Her present
t;éining ﬁas turned that conviction into action: with,pncouragémentf)
rom the outreach teacher, Mrs. Summers is planning to re-enter |
dollege, from which she withdrew prior to the birth of the first
of her two children, and go for a degree in early childhood
education. | ' . , > S
‘;Thé family day care homes in the geographic area served by |

Alice Andleran bénefit from an unusual link with Lehman College. At.
the same time that two professors of earl& chiidhood‘eduéation at \

\ '3
Léhmat\'s Fordham Center, Drs. Mariann Winick and Abtgail Woods, J

‘were dLvelobing ah’experimental approach t@ child éare, an ACD

Family Day Care Consultant attached to ACD's Bronx, "Wield office",
. " _

Maureen Beirn, discovered the difficulty they were encountering in .

actual}ly ehrolling preschool children in their-laboratbry'workshop.

Children andcgroviders from family day care homes in the neighbor-
hoo&‘made up theﬁnlassroom populations of the two;programs which
v N

Wwere eventually realized.

The first of these tookgplace in the spring and fall of 1974,

when two groups of family day care children, one of 15 and the other
of 17, ages 2% to 5% years, met with Dr. Winick or Dr. Woods and

eight ﬁndergraduate education students per group (the students earned

-
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6 credits for their participation in the training). The children's

';provider mothers alternately worked with them and the instructors -
- in an Q!perimental classroom equipped with two observation rooms
and one-way glass and observed other providers doing the sane.
Instructipn was basically‘Montessori-type directed play utilizing
" | story-telling, painting, dramatic play, blockbuildingh,(among
,cher equipment the Classroom contained thirty.different,sets~of
- blécks) in one-to-one\and group situation. The goal'of the program‘
as it rqlated to the provider mothers was to impart a grasp of
developmental issues,.difficulties and techniques. The’ Red Hook.
!Family Day Care Program lent personnel and equipment to tape the
training sessions. - '
Between January and June of 1975 Drs.. Winick and Woods, imple-

. mented & new training program called "Exploring Chaldhood" the funds
for‘which were provided entirely by Red Hook._ 'The model for ‘the
program is a "modularized media—assisted“ kit‘originally developed

by ‘a Boston—based group of 'educators under a grant from the i h
Y Department of Health Education ‘and Welfare's Offige of Child
Development. The professors trained outreach teachers and family
_ day care coordinators, adapting the kit to family day. care~ training
needs. Tegchers‘met ‘weekly with a toal of 170 provirder mothers ‘
to give them a background in early childhood educational theory and
techniques. Films pdsters “tabloids and other audio-visual

b 4
materials, as well as workshops, were used.

"Phe program consists. of three modules, Dr. Winick said, "each .

of whkﬂirequires one‘year/to implement. The first 1s designed to
) ' t A s c o, .
A — ; .

[ 16
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. lay down a developmental framework-by teaching child development .
techniques and the basic structure of‘child development.\ The
second‘seeks to enrichen the social.and cultural interplay between
the communit?\~the child's parental home and the family day care
home. The goal of the third module is tp foster the development
of leadershfp roles in family‘day care providers. '
| "I believe we made substantial progress in this dirgction.
‘There were obstacles to_overcome at the outset, oficourse—-notably
the communications gap between the trainers and tne provider
nothers. But once these were overcome we.had some very positive and
immediate results. I was impressed by the willingness to learn and
develop new aociaq,relationships and by the progress many mothers
”‘madefin overcoming.their traditional assumptions about the value and
content of early education. Mos for example, canfe in believing a 4
child should be taught to read before anything else.‘ A certain
> amount of 'unlearning' was necessaryfon their partfoefore-they
understood the importance of play as an avenue to ledrning and the
use of activity in the development of muscular coordination, both
80 important to.children." |
Not all provider mothers involved in the Exploring Childhood
program were 11ik® the Red Hook mothers on Pace Univefrsity's De"s
‘j List: onl& a small number of them expressed a desire to. leave their
homes and begin climbing the cdreer ladder. Many-mothers want to
staq at home‘while their ovn children are young. Others who want to
a take courseélfor collegb credit.can't get away--a large family often.,
precludes th;t.< Interestingly, Dr. Winick's studies'indicate that

the prordssion many providers‘express an interest in is health

¢ L4 % N .
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rather than education.
- L ] . .

It is br. Winick's opinion that the most important result’ of
ST ' ‘ N
the prégram, regardless ®f the provider mother's future career
orientation, is the creation ‘and strengthening of the provider's

sense of professionalism. 4 ' )

o

she says, staying at home appears as
q

& negative image for woman. - We can help counter this by nurturing

"In this day and age,

the sense of professionalism as it relates to Family Day Care."

"I think we should ‘train provider mothers in leadership roles.’
We had considerable success in this area with the Exploring
Childhood program- several mothers’moved from anxiety roles vis-a-vis
sex education, for example, to leadership roles in the same area
e. g. leading workshops at city anﬂ state conferences. The ultimate
beneficiary, of course, is the family dayvcare child."‘

Vo : ' Lo Lot

Looking Ahead o P L
The many Red Hook Fumily'pay ccre Training Center Programs and.thq
"Exploring Childhood" modification HKave not been without thelr
‘internal problems. It was necessary in the beginning to experi
fwith hours and scheduling to accomodgte the needs of provider:
parents; there w%fe initial communication gaps between trainers‘and
providers,in‘the‘classroom, where firmly entrenched misconceptioﬁs‘f7
about early childhood education created resistance tolteaching L
methods~and content With degrees of success ranging from moderate

- to outstanding, Lhowever, these problems have‘been overcome. There

18 now no question.thatrthe quality of training provided by ‘the Red

-
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Hook Famfiy Day Care Training Prdégram has resulted in a home-based
. service which counters much of the criticism leveled against it
by thoﬁé.early childhoodieducators who believe thatﬂe?uéation of, s
young childrgn is best left tb the professionals. Ogviously,
the Red-Hobk provider homes offer much more than'fbaby-sitt;ng"
for enroIféd J%ildren. And as the women and men who provide the
service further develop the sense ofhfheir own profession&l worth
énd the importance of dglivefing a high-quality developmeﬂtai and

@ .
educational service, family day care can only continue to improve..

. «

J The_dangers to this program and others like it under the aegis
of the Agency fo? éhild Development come primarily from'without;' The
Exploginé/Chiidhéda Workshop cannot continue this fall because’

Red Hogk's funding'ggtpackshave eliminaféﬁ the professional staff to
run it, *The fuhding 6utlook for. newly-licensed providers 1s unclear
as of November l,vl§751 The long-Trange gy ure of the gutreach )
teache: pr;g:am is similarly\clouded.“
;Névertheless, ACD 1is keenly aware 1f the unique %¥alue of Red

Hook's contributidn to family day care as a way of life- for more than
8000 New &ork;City children and their families. Igs Commiséionegyf
Betti S. Whaley, 1s committed to‘the maintenance‘of as much of the
proéram as can p&ssibly be maintaimed through the‘current period of

fiscal constraints. | ‘ ) . .

}’ ’ | l.-.- < /)
: oo L




